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Important Themes

* Emphasis is on solving problems rather than on
extinguishing or replacing behaviors

* Problem solving is collaborative rather than unilateral
(something you’re doing with the kid rather than to
him)

* Problem solving is proactive rather than emergent

* Understanding comes before helping...indeed,
understanding is the most important part of helping

Most Important Theme

Kids do well if they can

If they're not doing well,
we adults need to figure out why,
so we can help.




Important Questions

Why are challenging «ids challenging?
When are challenging kids challenging?

What are we going to do differently now that
we know why challenging kids are challenging?

A less important question:

What do challenging kids do when they're
challenging?

Traditional Answer to Why?:
Challenging Behavior Is Working

Because of passive, permissive, inconsistent, non-
contingent parenting, the kid has learned that
challenging behavior is an effective means of getting
something (e.g., attention) and escaping or avoiding
something (e.g., homework).

“First pass” definition of function: It's working

Leads to interventions aimed at ensuring that <ids
know that maladaptive behavior is not going to work
and incentivizing the performance of adult-
conceived replacement behaviors.

Important Questions

I# the kid had the =kills to go about getting, escaping, and
avoiding in an adaptwe fashion, then why weuld be getting,
escaping, and avoiding in such a maladaptive fashion?

Doesn’t the fact that the kid is getting, escaping, and avoiding
in a maladaptve fashion suggest that he doesn't have the skills
to go about getting, escaping, and aveiding in an adaptive
fashion?

(We all get, escape, anc avoid...but why is the kid getting,
escaping, and avoiding in such a maladaptive fashion?)




Another Important Theme

Doing well is always preferable
to not doing well
(prerequisite: skills)

Unconventional Answer to Why?:
Challenging Kids are Lacking Skills

Challenging «ids are challenging because they're
lacking the skills not to be challenging...they are
delayed in the development of crucial cognitive
skills, such as flexibility/ adaptability, frustration
tolerance, and problem-solving.

“Second pass” definition of function: challenging
benavior communicates that the kid doesn’t have the
skills to respond to problems more adaptively

Leads to interventions aimed at identifying the s«ills
kids are lacking and the specific conditions {unsolved
problems) in which those lagging skills are making it

What Skills Are Behaviorally Challenging
Kids Lacking?

* Executive skills

* Language processing/communication
skills

* Emotion regulation skills
* Cognitive flexibility skills
* Social skills




Unconventional Answer to When?:
The Clash of the Two Forces

Challenging episodes occur when the cognitive
demands being placed upon a person outstrip the
person’s capacity to respond adaptively (best
conceived as “incompatibility episodes”).

Laagin Demands of
g?o?lsg Environment

When in a Child’s Development Do
Incompatibility Episodes Begin to Emerge?
When incompatibility between the child’s

characteristics {i.e., skills) and characteristics of the
environment (i.e., demands) starts to emerge.

Lagging Oemands of
Sulls Environment
The Clash of the Two Forces

Unsolved Problems: the specific conditions in which
the demands being placed upon a person exceed the
person's capacity to respond adaptively

Unsalved Problems

Lagging Demands of'
Swlls Environment




New Adult Roles in the Lives of
Behaviorally Challenging Kids

Lenses come first:
- Idaniify laggng skills

What are you working on?
- Idantify ursolved problems

Get startec:

- Sohwe problams (collaboratively and proactvely) and
srmultancously teach =kills

The Little What?:

The Spectrum of Looking Bad: a person may
exhibit any of a variety of challenging behaviors
when the clash of forces occurs, distinguished
primarily by their severity

Identifying Lagging Skills and Unsolved
Problems

How are all these lagging skills
and unsolved problems identified?




The Assessment of Lagging Skills
and Unsolved Problems (ALSUP)

* The ALSUP is meant 1o be used as a dscussion guide for
achienving a consansus - not simply a checklist or
mechanism for quantifying quantification comes in third)

¢ The ALSUP helps caregivers focus on things they can
actually do something about (¥ we anly focus an things we
can't do anything about, we are fkely to come to the
conclusion that we can't do anything to help)

* We're locking to avoid the “comelation equals causation
aror”

¢ In 2 meeting, this discussion usually takes about 50
minutes...but cnly if we stop theorizing, hypotheszing, and
teling stories

Using the ALSUP

* One section contains a representative list of the skils
frequently found lagging n challenging kids
* Mddle section is whare unsolved problems are identified
¢ Goal is ta have a meaningful (not perfunctory) discussion
about the ree to which cach lagging sxill applies to a
panticular child [don't just check and move on), along with
the unsolved problems assocated with the laggng skills
- Discussion of a kid's strengths isn't a bad idea, though
identification of lagging skills is what typcally leads to a
more compassionate understanding of the kid's
difficulties
¢ Unsolved problems are examples of imes when a child's
lagging scills are making it ditficult to respond adaptively to
specific expectations
- Wording: Often start with “Difficulty...” and then the

Using the ALSUP:
Guidelines for Identifying Unsolved Problems

Unsolved Problems should be:

eFree of challenging behaviors

eFree of 2dult theories (no need to explain anything yet)
oSplit, not dumped

oSpecific (who, what, where/when.. .NCT why)

- ¥ you're having difficulty beng ?)ecif-c, ask “What
expectation is the child having difficulty meeting?”

Another Crucial Strategy:

sAsk the kid (and other caregvers)
= "Wt are pecple buggng you sboeut™
= TWhat are peopie gving you 3 hard time abour?”
= Wt are you getting r toddle fo?”




Using the ALSUP

+ Expect light buibs to go on

VWhen caregvers come 10 recognize that a ©d Is, Indeec,
lacking many skils

= When cangverns 0ome 10 RCognize why peior interventions
have been ineffectve

- When cangivers begin 10 egeatl the manner 0 which they've
been intaracting with 8 kid DEsad on INComec] assumptions
When caregvers become aware that unsoived prodlems ocour
uncer highy spedfic conditions
VW/hen caregvers recogrize that unsoved probiems are
prodctabie and theredore be scived proactively

- When canegivers begin pondenng bow they'ré gong 1 create

MEChaniss o Ahanging pracicas gven what ey row wow
about 2 kid's ditficulties

Lagging Skills + Unsolved Problems:
INCOMPATIBILITY EPISODES
ARE HIGHLY PREDICTABLE

- 50 we can intervene proactively

- "predictable” doesn’t infer 100% reliability

1t means that an unsolved problem Aeightens the Akelihood of an
incompatibilty episode

Next Goal: Prioritizing

- You can't work on everything at once

- Focus on the “big fish" first

- Sevaerity: those unsolved problems contributing to the
kid's worst moments or safety issues

~ Frequency: those unsolved problems contributing to
incompatibility episodes most often




Keeping Track: The Problem Solving Plan
(Plan B Flowchart)

- Specify high-priority unsolved problems

- Designate person primarily responsible for
solving the problem with the child

- Follow the remaining sequence to a successful
resolution

- Add new unsolved problems as old ones are
solved

Options for Handling Unsolved Problems

Plan A: solve the problem unilaterally
(involves imposition of adult will, often
accompanied by adultimposed consequences)

Plan B: solve the problem
collaboratively

Plan C: drop it for now (prioritizing)

Options for Handling Unsolved Problems

Plan A: Solve the problem unilaterally
- “I've decdided that..."”

* Plan A is unilateral

* Plan A causes incompatibility episodes in challenging
kids

* Plan A provides no information whatsoever about the
factors making it difficult for the kid to meet a given
expectation

* Thus, selutions arrived at through Plan A are
“uninfermed solutions”




Timing is Everything

INCOMPATIBILITY EPISODES ARE
HIGHLY PREDICTABLE

Crisis Management: Intervention is reactive
and occurs emergently, in the heat of the
moment

Crisis Prevention: Intervention is planned and
occurs proactively, well before highly
predictable incompatibility episodes occur
again

Options for Handling Unsolved Problems

Plan C: Drop it for now (prioritizing)
- Emergency C: "OK"
- Proactive C:
- don't bring it up
- an agreed-upon interim plan for tabling
the problem for now

Dropping expectations (even temporarily) can
be hard!

Options for Handling Unsolved Problems

Plan B: Solve the problem collaboratively

- Emergency B: more useful for de-escalation
(durably solving problems isn't likely in
the heat of the moment)

- Proactive B: more useful for working
toward durable solutions (creating TIME)




The Three Steps of Plan B

1. Empathy Step
2. Define the Problem Step
3. Invitation Step

The Empathy Step

Fundamentally Simple Part:

The goal of the Empathy step is 10 gather information 50 as to achieve
the clearest possible understanding of the kid's concern or perspective
on a given unsohved problem

What's Harg

Introducing the Unsolved Problem 1o the Kid: The Empathy step
begins with the words “I've noticed that”, followed by an unsolved
problems and an initial inquiry ("What's up?®)...though this isn't very
hard if you've be careful to word unsolved problems in accordance with
the guidelines

The Empathy Step of Plan B
Especially Hard:

What happens after "What's up?”
* The kid says something
The kid says nothing or "l don't know"
The kid says, “| don't have a problem with that”
The kids says, "l don't want to talk about it”

The kid responds defensively (| don't have to
talk to you!")




The Empathy Step (cont.):
The Kid Says Something

Drilling for Information is Really Hard:

« Key Themne: Don't run with the first thing the kid says
- Here are some strategies:
* Refective Iszening and darifying statements {"How s0" ”| cont
gue understand” “I'm confusec”™ “Can you say mare about that?”
“What do you mean?®)
¢ Asking sbout the who, what, whers/when of the unsohed problem

*  Asking about why the problem occurs under some candtions and
nos others

*  Asking the kid what s/he's thinking in the mias: of the unsolved
problem {mare impertant than feedng)

* Breaing the problem cown into 25 companent pans

- Getting to your “aha” moment is hard...den’t be a genius

The Empathy Step (cont.):
The Kid Says Something

Also Hard:

- You not thinking abeut solutions yet

¢ The Empathy step is 8 “Scluticn-Free Zane”
Remermber, “dalling” isn't “grilling”...1t mvohes “listening,” not
“lessoning” or “lessening” (dismissing, trumping)

- Stay neutral, non-defensive throughout

*  S.5DeNa your emotiony! response  the Empathy siep 157°1 300 you
Don't rush

¢ the Evpatty step a ~ot & mechasicl foermality. yod'te redly conom . you
realy wans 30 know

- You're not ready 10 leave the Empathy step until you have a
clear understandng of the kid's concern or perspective

The Empathy Step (cont.):
More Drilling Strategies

¢ Disparate observation
e Summary (and asking for more)
¢ Tabling




The Empathy Step (cont.):
| Don‘t Know/Silence

What to Do:
- Don't freak
- Keep driling

I¥ He's SE1l Not Taking, Figure cut Wy
« You wsod Man A or Emergency Mon B instead of Proactive Mor B
- The Intrad.ction waan't spechc, frew of thecnm, ree of ~dedagptve
benavions, spit
- He doesn't trust you and/er the process yet e =i & lot of esperience with
Plan A)
- Hu really does~'t enow
Nayte ro's naver Bought asout & ta'owe
Nayte you've i ashied belore
Nayte ro ram’t thougtt about B concerma 400 3 very long Tme
- He needh the problem broker down mto 23 componet pacts

The Empathy Step (cont.)
Other Responses to “What's Up?”

- "I don't have a problem with thet™
- that's the boginning of his concem o perspective  s1an
daling

« the kg almost cortainly has 3 problom with all the conflce
sumounaing the unsotved peoblem

- “I don't want to talc about 2%
- fiewt, mawrme he has & 9ood reason
- neat, grwe him permission not 10 sl
- 500 # he'll tak about why he coosn't want to tak about &
- don't de anythng todey that will reduce the lkelhood of
the <l B3 ng 90 YOu 10MOMow

- Defersveness (*| don't have to tak to you!®)

The Define the Problem Step

Fundamenrsally Simple Part:

*The goal of tsh: sta&lsm?o nsure that o the adul g‘ cobt;g?m'or with.
nNe |

he :turq 15.. W e I5, g)m 4 ”

What's Hard:

Aculls frequently den't know what their concerrs are (though th

do often krow I their solutions are) { O

*Adult concarms typically tall o ane of two Calegonias:
How the prodiem is atlecing the kid [e.g., heaith, safety,
learning)
How the prodiem Is alecing others (e.g., health, sadety, learning)
*Tha Deline the Problem step & 8 Solution-Free Zane, 100.the first two
stops are resanved exclusvely for Concems




The Define the Problem Step (cont.)

Also Hard:!

* Sometimes there are two solutions instead of two concerns on
the table at the end of this step

- that's a power struggle {a winflose proposition)
- Colaborative Solutions are win/win propositions

* Some kids say they “dont cane” about your concermn

What you're thinking: “Hawve | dearly an-oulated my concems?
Does the kid understand what Fve said?”

The Invitation Step

Fundamentally Simple Part-

Geal of ths stap is to brainstorm solutions that are realistic and
mutually satisfactory

What's Hard!

- Proving to the kid that you're as invested in getting his
concam acdnessed as you are in Getting Your own condarn
addressad

- The wording is hard:

* Should recap two concerns so 25 10 summarize the problem 1o
te soived (Starts with: *| wondler if theew's 8 way.. %)

¢ The concems are the reference port against which all
sclutions sre weighes

* The kd is given the #rst opporunity 1o generate solutons

The Invitation Step (cont.)

* Not being a genius is hard
- you don't know where the plane is landing
- don't “embed” solutions in the Invitation!

¢ Comng up with a good solution is hard
- A good solution meets two critera
*  Realistic
e Mutually Sstisfactory
¢ Goal is 10 come up with a solution 50 the problem doesn't

COMe up again., .not 1o come up with 3 solution for what to do
in the heat of the moment when the problem recurs




The Invitation Step (cont.)

¢ What you're thinking:

- Eary: “Have | surmmarized both conoems accurstely?

- Later: “FHave we tndy consdered whesher both parties can do
what they're about to agree 107 Does the sclution truy address
the concerns of both parties?"

- Prior 5o Sigring Off: “What's rmy estrmate of the odds of this
wmion worcng T (if the odds are below 60-70 percent, figure
out why anc mosify/refine the soluticn or continue
brarstorming)

¢ The Invitation ends with an agreement 1o fetum 1o Plan B if
the first solution doesn't stand the test of time

You're Ready!

Additional Pointers

- Solving problems tends to be incremental
- Thae first sclution seldom solves the problem durably...
mest problems require more than one discussion
- Solutions that don't stand the test of time:
- weren't g3 realiatic end Ily satisf, y &3 firat though
- didn't address concersa that hadn't yet been identifed
- Your first Plan B: just do the Empathy step (save the next
two ingredients for the mext day)

- You don't get gocd at Plan B without practicing Plan B
(the first 20 are for practice)

How are the Skills Trained?

Mostly Indirectly

- Some skils can be trained directly
- some socil skils
1 ge processieg! ication skils

- There really isn't a technology for teaching (directly) most
of the lagging skills on the ALSUP

- By collaberatively sclving the problems associated with a
given lagging skill, you'rs simultaneously (but indirectly)
training that skill...you're building a “problem-sclving
repertoire”

- There are also skills being taught in each of the three
steps of Plan B




Implementation in Schools and Facilities
(Start Small)

* Leadership commitment
~ Time, continuity, participation

* Formaticn of Core Group {start small)

~ Ensures that structures that support the model are in
place before full-scale implamentation

~ Practice using ALSUP and Plan B
~ Integrate paperwork into existing systems
~ Creste new mochani for ication, follow-up

* Create a plan for spreading, training, coadhing
~ Helping those who are having trouble
~ Revisiting/revising existing policies/procedures

Outpatient Settings:
Types, Sequence, and Focus of Sessions

Type 1: ldentify lagging skills and unsolved problems
Type 2: Describe three Plans and three steps of Plan B
Type 3: Demonstration of Plan B (with narration)

Type 4: Practice/Coaching (technical factors)

Type 5: Interfering Factors*®

Is Plan B Relevant for Kids with Very Limited
Communication Skills?

* Reference point is infants
- Identifying unsoived problems [requires excellent observationa
shilg)
- Identifyng concerns
- Colaporating an solutions

s Impertant Questions
- Does the child need acdaional training on the basics?

& The seoralv D Detwee prioliiinys arnd 3040 O
o B Conoapts of grobrionrs annd Coniesns
- How is the chikd communcating now? Can we buid on exsting
means of commun catian?

* How ca we ha'p the Shic commuicee mov oas ly poisey aboct e Sass
somponents of sroblem-eciving (protlemn, concema, solsscng)?




Dealing with Resistance

- "l don't have time for this®

- “I'm not a social worker”

- "He does well when he wants to do well”
- "He's just not motivated”

- "“This is not about me”

- "Have you met his mother?"

- "He needs to know who's the boss”

- "“The other kids need to know we take this behavior
seriously”

- "I'm not dropping all my expectations just so he
doesn't blow up

Additional Information/Resources

www.livesinthebalance.org
Advocacy/support/Care Packages/Bill of Rights
Action Plan B
Web-based radio programs/Listening Library
Streaming video

www.cpsconnectlon.com
Advanced and certification trainings

www.cpsinitiative.com
Consultation
CPS Store




ASSESSMENT OF LAGGING SKILLS & UNSOLVED PROBLEMS (Rev. 11-12-12)

Child’s Name: Date:

Instructions: The ALSUP is intended for use as a discussion guide rather than as a freestanding check-list or rating scale. It should be used to
identify specific lagging skills and unsolved problems that pertain to a particular child or adolescent. If a lagging skill applies, check it off and then
(before moving on to the next lagging skill) identify the specific expectations the child is having difficulty meeting in association with that lagging
skill (unsolved problems). A non-exhaustive list of sample unsolved problems is shown at the bottom of the page.

LAGGING SKILLS UNSOLVED PROBLEMS

__Difficulty handling transitions, shifting from one mindset or
task to another

__Difficulty doing things in a logical sequence or prescribed
order

__Difficulty persisting on challenging or tedious tasks
___ Poor sense of time

___Difficulty maintaining focus
__Difficulty considering the likely outcomes or

consequences of actions (impulsive)
___Difficulty considering a range of solutions to a problem

__Difficulty expressing concerns, needs, or thoughts in words
__Difficulty understanding what is being said

___Difficulty managing emotional response to frustration so
as to think rationally
__ Chronic irritability and/or anxiety significantly impede

capacity for problem-solving or heighten frustration
__Difficulty seeing the “grays”/concrete, literal, black-and-

white, thinking
___Difficulty deviating from rules, routine

__Difficulty handling unpredictability, ambiguity, uncertainty,
novelty

___Difficulty shifting from original idea, plan, or solution
___Difficulty taking into account situational factors that would

suggest the need to adjust a plan of action
___Inflexible, inaccurate interpretations/cognitive distortions
or biases (e.g., “Everyone’s out to get me,” “Nobody likes

me,” “You always blame me, “It's not fair,” “I'm stupid”)

__Difficulty attending to or accurately interpreting social

cues/poor perception of social nuances
__Difficulty starting conversations, entering groups,

connecting with people/lacking other basic social skills
___Difficulty seeking attention in appropriate ways

___ Difficulty appreciating how his/her behavior is affecting
other people

___Difficulty empathizing with others, appreciating another
person’s perspective or point of view
___Difficulty appreciating how s/he is coming across or being

perceived by others
___Sensory/motor difficulties

UNSOLVED PROBLEMS GUIDE: Unsolved problems are the specific expectations a child is having difficulty meeting. Unsolved problems should be free of
maladaptive behavior; free of adult theories and explanations; “split” (not “clumped”); and specific.

HOME: Difficulty getting out of bed in the morning in time to get to school on time; Difficulty getting started on or completing homework (specify
assignment); Difficulty ending the video game to get ready for bed a night; Difficulty coming indoors for dinner when playing outside; Difficulty agreeing
with brother about what television show to watch after school; Difficulty handling the feelings of seams in socks; Difficulty brushing teeth before bedtime;
Difficulty staying out of older sister’s bedroom; Difficulty keeping bedroom clean; Difficulty clearing the table after dinner

SCHOOL: Difficulty moving from choice time to math; Difficulty sitting next to Kyle during circle time; Difficulty raising hand during social studies
discussions; Difficulty getting started on project on tectonic plates in geography; Difficulty standing in line for lunch; Difficulty getting along with Eduardo
on the school bus; Difficulty when losing in basketball at recess

©Rous W. Greere, PLD., 2012



PLAN B FLOWCHART (7-12-10)

Date

Child’s Name

UNSOLVED PROBLEM #1

v

Adult Taking the Lead on Plan B

e

Kid’s Concerns Identified
(Empathy Step)

Date

v

Adult Concerns ldentified
(Define the Problem Step)

Date

v

Solution Agreed Upon
(Invitation Step)

Date

v

Problem Solved?
Yes Date

No Comment:

UNSOLVED PROBLEM #2

v

Adult Taking the Lead on Plan B

—

Kid’s Concerns ldentified
(Empathy Step)

»

Date

v

Adult Concerns ldentified
(Define the Problem Step)

Date

v

Solution Agreed Upon
(Invitation Step)

Date

v

UNSOLVED PROBLEM #3

v

Adult Taking the Lead on Plan B

—

Kid’s Concerns ldentified
(Empathy Step)

»

Date

v

Adult Concerns Identified
(Define the Problem Step)

Date
Solution Agreed Upon
(Invitation Step)

Date

v

Problem Solved?

Yes Date

‘ No Comment:

Problem Solved?

Yes Date

‘ No Comment:

www.livesinthebalance.org
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http://www.livesinthebalance.org/

A more compassionate, productive, effective approach to
understanding and helping behaviorally challenging Kids

Dr. Ross Greene - author of The Explosive Child and Lost at School - is the originator of a research-based approach to understanding and
helping behaviorally challenging kids that has been implemented in countless families, schools, inpatient psychiatry units, therapeutic groups
homes, and residential and juvenile detention facilities. The approach sets forth two major tenets. First, challenging behavior in kids is
best understood as the result of lagging cognitive skills (in the general domains of flexibility/adaptability, frustration tolerance, and
problem solving) rather than as the result of passive, permissive, inconsistent, noncontingent parenting. And second, the best way to reduce
challenging episodes is by working together with the child - collaborating - to solve the problems setting them in motion in the first place
(rather than by imposing adult will and intensive use of reward and punishment procedures). Here are some of the important questions
answered by the model:

Question: Why are challenging kids challenging?

Answer: Because they're lacking the skills not to be challenging. If they had the skills, they wouldn’t be challenging. That’s because -
and this is perhaps the key theme of the model - Kids do well if they can. And because (here’s another key theme) Doing well is
always preferable to not doing well (if a kid has the skills to do well in the first place). This, of course, is a dramatic departure from the
view of challenging kids as attention-seeking, manipulative, coercive, limit-testing, and poorly motivated. It's a completely different set of
lenses, supported by research in the neurosciences over the past 30-40 years, and it has dramatic implications for how caregivers go about
helping such kids.

Question: When are challenging kids challenging?

Answer: When the demands or expectations being placed upon them exceed the skills that they have to respond adaptively. Of course,
that’s when we all respond maladaptively: when we’re lacking the skills to respond adaptively. Thus, an important goal
for helpers is to identify the skills a challenging kid is lacking. An even more important goal is to identify the specific expectations a kid
is having difficulty meeting (the conditions in which challenging behavior is occurring), referred to as unsolved problems...and to
help kids solve those problems. Because unsolved problems tend to be tend to be highly predictable, the problem-solving should be
proactive most of the time. Identifying lagging skills and unsolved problems is accomplished through use of an instrument called the
Assessment of Lagging Skills and Unsolved Problems (ALSUP). You can find the ALSUP in The Paperwork section of the website of Lives in
the Balance, the non-profit Dr. Greene founded to help disseminate his approach (www.livesinthebalance.org).

Question: What behaviors do challenging kids exhibit when they don’t have the skills to respond adaptively to certain demands?
Answer: Challenging kids let us know they’re struggling to meet demands and expectations in some fairly common ways: whining, pouting,
sulking, withdrawing, crying, screaming, swearing, hitting, spitting, kicking, throwing, breaking, lying, stealing, and so forth. But what a
kid does when he’s having trouble meeting demands and expectations isn’t the most important part (though it may feel that way)...why and
when he’s doing these things are much more important.

Question: What should we be doing differently to help these kids better than we’re helping them now?

Answer: If challenging behavior is set in motion by lagging skills and not lagging motivation, then it’s easy to understand why rewarding
and punishing a kid may not make things better. Since challenging behavior occurs in response to highly predictable unsolved problems,
then challenging kids - and the rest of us - are a whole lot better off when adults help them solve those problems. But if we solve them
unilaterally, through imposition of adult will (referred to in the model as “Plan A”), then we’ll only increase the likelihood of challenging
episodes and we won'’t solve any problems durably. Better to solve those problems collaboratively (“Plan B”) so the kid is a fully invested
participant, solutions are more durable, and (over time) the kid - and often the adults as well - learn the skills they were lacking all along.
Plan B is comprised of three basic ingredients. The first ingredient - called the Empathy step - involves gathering information from the child
so as to achieve the clearest understanding of his or her concern or perspective on a given unsolved problem. The second ingredient
(called the Define the Problem step) involves entering into consideration the adult concern or perspective on the same unsolved
problem. The third ingredient (called the Invitation step) involves having the adult and kid brainstorm solutions so as to arrive at a plan
of action that is both realistic and mutually satisfactory...in other words, a solution that addresses the concerns of both parties and that
both parties can actually perform.

Question: Where can I learn more about this model?
Answer: The Lives in the Balance website is a very good place to start. It has a ton of free resources to help you learn about and apply Dr.
Greene’s approach, including streaming video, audio programming, commentary, support, and lots more.

Question: Is this the same model as what was previously known as Collaborative Problem Solving?
Answer: Yes. Unfortunately, Dr. Greene may no longer be able to refer to the model he originated by that name...plus, the model has evolved so much
over the past five or so years, it probably needs a new name anyway...stay tuned!

www.livesinthebalance.org
© Reoss W. Greene, DAD.
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B Lives in the Balance

Hope, compassion, support, and help for
behaviorally challenging kids and their caregivers

Founded by Dr. Ross Greene, Lives in the Balance provides free resources to help you learn about

the model of care he described in his books The Explosive Child and Lost at School...

In this section, you can learn all about
Dr. Greene's model through streaming
video and other resources

In this section, you'll hear from and about
people who are making a difference by
implementing the model in their settings

This section contains a treasure trove of
additional resources, including our radio
programs and listening library

If you're ready to
advocate on behalf of
behaviorally challenging
kids and their caregivers,
this section is for you

WWW.LIVESINTHEBALANCE.ORG
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	UNSOLVED PROBLEMS
	LAGGING SKILLS
	ASSESSMENT OF LAGGING SKILLS & UNSOLVED PROBLEMS (Rev. 11-12-12)
	Child’s Name: ______________________________________________________  Date: _____________________
	UNSOLVED PROBLEMS GUIDE:  Unsolved problems are the specific expectations a child is having difficulty meeting.  Unsolved problems should be free of maladaptive behavior; free of adult theories and explanations; “split” (not “clumped”); and specific.
	HOME:  Difficulty getting out of bed in the morning in time to get to school on time; Difficulty getting started on or completing homework (specify assignment); Difficulty ending the video game to get ready for bed a night; Difficulty coming indoors f...
	SCHOOL:  Difficulty moving from choice time to math; Difficulty sitting next to Kyle during circle time; Difficulty raising hand during social studies discussions; Difficulty getting started on project on tectonic plates in geography; Difficulty stand...
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