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CEC- DEC Position Statement
on Inclusion

“Early childhood inclusion embodies the
values, policies, and practices that
support the right of every infant and
young chilkd and his or her family,
regardless of abilty te participate in a
broad range of activities and contexts of
full members of families, communities, and
society." (DEC, 2009

What is Role of Consultation in
Supporting ECE Professionals?

© Effective professional development (PD)
occuws through individualized assistance
and fraining.

© Coaching and Consultation provides this
individualized assistance that is critical to
supporting early chidhcod inclusion.

o In some states, a consultative itinerant
model is recognized as "best practice”.




Basic Itinerant Service
Delivery Models

~ Consuliative ~ Direct

Assist educators and Tuter the child focused
prmary caregivers 1o on [EP goak within the
provide speciaized context of ongeing
instruction and plan activities or outside of
ways 1o address IEP the child's typical day.
goa’s within the IEP-based instruction is
course of the child's limited to the ltinerant
typical day and ECSE professional’s
routine activities. visit,

Consultation: Preferred Method
of ltinerant Service Delivery

Project DIRECT focuses on consultation because we
beleve it s the besf way to support successiid eary
childhood inclusion. While there may be some
occasions when a direct approach is necessary, in the
maijority of cases, a consultative approach is most
effective in helping chidren achieve positive
outcomes.

Definition of Consultation

Through a series of meetings and
conversations, the consultant [itinerant
ECSE professional] helps the consultee [ECE
teacher or caregiver] through:

o Systematic problem solving

o Appropriate use of social influence

o Professional suppert.
In turn, the consultee helps the
“client" (child) with full support and
assistance from the consultant.




Definition..... continued

The purpose cf consultation is to address the
immediate concern or goal as well as to prevent
simiar problems frem occurring in the future
(Buysse & Wesley, 2005).

Consultation & TRIADIC Intervention

o *“[A]nindirect, triadic service delivery model”

o Indirect and triadic—the focus of the work is shill
on meeting the needs of the child. However,
the person who directly addresses those needs
is the pariner teacher cr parent, nct the
ifnerant

Consultation & TRIADIC Intervention

in early childhood education, consultation is
defined as an INDIRECT intervention model in
which a consultant (itinerant ECSE professional)
and a consultee (ECE teacher or parent) work
together fin ¢ fnadic service defivery model) fo
address an area cf concermn cr commen goal for
change.




The TRIADIC Model

An INDIRECT

intervention model

in which ltinerant

ECSE professionals /

RSPs support

children’s

development by Igcngrear,\t
wpdang perimarily Releted
with another Services
teacher or parent

rather than directly

with the child.

What's so special about a
triadic approach?

Other adults spend more fime with children
then an itinerant ECSE professionals do.

Through a triadic appreach, an ifinerant
ECSE professional can help a parent or
another teacher do what she does best—
better help the chid learn and reach his or
her IEP geals.

What's so special about a
triadic approach?

A triadic model helps improve the
FREQUENCY and QUALITY of IEP-based
instruction that cccurs between the visits of
the itinerant ECSE professional.

A recent federal study indicated that very
little specialized services are provided to
preschoclers with disabilities by general
early childhood teachers (PEELS, 2008)
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Massed vs. _

Distributed Instruction

mmmmcnon Distributed Instruction
* Child instructed with » Chid instructed with
same materals, multicle same or different
times in single session, matenals, multiple times,
without o break with bregks between

* EXAMPLE: identifying instruction/ practice
basic shapes for 20 * EXAMPLE: Identifying
minutes in one day pasic shapes for 10 mins.

c during sessions scheduled

Difference Between Massed
and Distributed Instruction

°Massed Instruction

* Students are provided multiple

opportunities to practice WITHIN a single

leaming sessicn. These learning
opportunities are provided centinuously,
without @ break.

“ For example, the itinerant teacher
provides 20 mnutes of instruction
targeting chidren's vocabulary
development in a single session, in
cne day.

Difference Between Massed and
Distributed Instruction...continued

o Distributed Instruction

« Students are provided with many PLANNED
leaming oppertunities across the day and
throughout! the week when the targeted skill is
most ikely to be requred.
“ The child’s teacher or primary caregiver
plans for and provides opportunities for
children o learn new vocabula
practice using vocabulary at different times
across the day or week when those words
are meaningful and opportunities 1o use
these words are in CONTEXT.
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Research on Distributed Instruction

~ As early as the 1800s, researchers
demonstrated that distributed practice
supperls leaming significantly mere than
massed practice, particularly for language-
based skils [Ebbinghaus, 1885/19é4; Jost, 1897;
Thorndike, 1912).

» Cepeda, Pashler, Vul, Wixted, & Rohrer (2006)
suggests that the effects of distributed
practice are consistent across the human life
span. 3abies as well as the elderly learn better
when opportunities to learn are distributed
acress time rather than massed tegether.

Applying concepts of massed and
distributed instruction to your life...

» The research on distributed instruction
confirms what our teachers have
always told us...

We learn better when we study a Fttle bit every
day rather than spending hours cramming for a
test!

* Whie cramming might preduce short-term
results, it DOES NOT result in kong-term learning.

Importance of Distributed Instruction

~ Since itinerant ECSE professionals have
limited time with children, it is difficult to
implement a distributed insfruction
model. However,
* Early childhood teachers are present all day

and can provide opportunities for dstributed
practice acress the day and during the week

* But they cannct be effective, if they do not
have the knowledge and skills to do so.....
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ltinerant professionals should
spend their time helping their
ECE ‘partner’, discussing and
planning for learning
opportunities that will be
distributed across the day and
will occur during the week
between itinerant visits.

Distributed
Instruction
Research
Results

Distributed
nsfruction

There in not enough magic in the hat
to overcome the effect of ALL the
time that intervenes between your
‘oasis of excellence’ and the failure
of your ECE partner teacher to
address priority |EP objectives across
the curriculum.
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WHY C.O'“.:" +tian '8

Yvii - SVHINATINJL

And..... because the odds of
your house falling on the
Wicked Witch, in a 60 minufe
per week ‘flight’, are slim....
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Elegantly Simple...
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The IEP team should make sure that all IEP
objectives are:

oSpecific

oMeasurable

ocAttainable

ORoutnes-based

9Tied 1o a functional priority [and finked fo

district or state cumriculum guidelines, where
appropriate or required)
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© Reccerds the frequency with which individual goals
are addressed during classroom routines

o If geals ARE being addressed frequently, teachers
are using embedded ntervention.

o If geals CANNCT be addressed during routines,
they may not be functional.

o If geals CAN be addressed during routines, but are
NOT, teachers may need more help planning and
implementing.

28

Step 2: Evaluate "Goodness of Fit"

Between child characterstics, need for
suppert, and leaming envircnment, and
medify the envirenment if necessary.
oConduct an analysis of the chid's leaming
envronment using the Inclusive Classrecom
Profile [Soukokeu, 2011)

oConduc! an analysis of the chid's
engagement opportunities using the EIEIC
[McWilliam & Casey, 2008)
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Inclusive Classroom Profile

Adoptations of spoce and motenicls of aguigmant
Adult irvolverment in peer nterachons

Adults’ guidance of chidran’s pigy

Confict resoution

Membership

Adutt-chid sociak communicative nteractions
Support for Sociol Communicoion

Adaptations of group activities

Iransifions Detween activities

"eeddock

Pionning ond Monreing of Chidren's ndhMiduc Needs
ond Geeks
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Step 2.... continued

!

0 Use the results of the ICP 1o determine if
there are envronmental medifications or
adaptations to make that will enhance
the “goodness of fit” between the chid's
needs and the learning environment

© Use CARA's Kit {(Milbourmne & Campbell,
2007] to identily possible envircnmental
adaptations or modifications

Step 3: Agree on Mode and
oy
!

OYRhiect: vVes

LS W Ll W

© The team should conduct an anatysi of
the child's IEP objectives, using the MEPI
model, in order to identify the spectrum of
support for development and to prioritize
instruction

Step 3 ...continued

Might also consider other factors in terms of
prioritizing instruction:

oAre there “quick wins” that ceuld help the
child be more successful?

OAre there particular reutines or activities in
which the child needs support in to be
successful?

Do any of the objectives cddress
foundational or pivotal skills that affect the
child's success in cther areas, or in the ‘next
envronment' 2
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© A system to analyze and
prioritize how IEP
teams, including
itinerant ECSE teachers
and their partner ECE
teachers should focus
their efforts in
addressing children's
1EP objectives

Step 1: Determining Priority IEP

Mode and Intensity of Intervention

oMaturation - Biological influence and
practice

oEnvironment - Effect of materials,
routines, expectations, etc.

oPeer Mediation - Structured peer
interactions

OIntensive - Direct intervention necessary

M = Maturation

ols target behavior / skill likely to
improve as a result of
development and experience
without significant teacher or
peer involvement ?
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E = Environmental Support

ols target behavior / skill likely to
improve as a result of child
having access to learning
materials or intentional
arrangement or expectations of
the learning (or home)
environment ?

P = Peer Intervention / Support

ols target behavior / skill likely
to improve as a result of
predictable or planned
interactions with competent
peers ?

I = Immediate / Intentional / Intensive
Intervention

oWill target behavior / skill require
IMMEDIATE intervention? Would child
be expected to make reasonable
progress in learning this skill/behavior
without DIRECT and consistent ECE
general education teacher intervention ?
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MEPI

M  Skill is likely to improve as a result of
maturation and experience without
significant teacher or peer involvement

E  Skill likely to improve when the child has
access to intentional arrangement of the
learning environment?

P Skill is likely to improve as a result of peer
interaction

I Needs intentional intervention to make

reasonable progress in learning this
behavior.

How Will MEPI Analysis Inforn

Decisions re: Instruction and
Intervention ?

© Working with an ECE general education
teacher ‘partner’ in analyzing IEP objectives,
with respect to mode and intensity of
instruction, will result in:
« Improved awareness of the richness of the EC
learning environment
« Improved confidence and comfort of ‘partner’
teacher re: necessary supports for child
attainment of 1EP objectives in her classroom

How Will MEPI Analysis Inform
Decisions...... (cont.)

» Awareness of the contribution of opportunity
for practice of key skills in typical EC classroom
activities on attainment of IEP objectives

« Awareness of the role of classroom “culture’
and expectations for child function on
attainment of IEP objectives

« Awareness of the potential contribution of

peers in supporting the development of peers
who have IEPs
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How Will MEPI Analysis Inform
Decisions.... (cont.)
* Awareness of the potential effect of multiple

modes of instruction and opportunities for
‘learning’ on child’s attainment of IEP objectives
= Awareness of how to manage addressing
multiple IEP objectives of child, or multiple
children with IEPs, without relegating each IEP

objective to I level of intervention

How Will MEPI Analysis Inform
Decisions..... (cont.)

* Confidence that some IEP objectives can be
addressed effectively via modes of instruction/
intervention that are less intensive than direct
instruction provided by a teacher

« IECSE teacher awareness of ‘partner’ teacher
knowledge, skills and comfort in addressing the
needs of young children experiencing
developmental delays

Step 4: |dentify Learmning
Opportunities in Daily Routines

© Conduct an analyss of the child's daily
routines and octivities using the
Curriculum Planning Matrix

9 Identify specific reutines and activities in
which teachers can embed IEP-focused
interventicn

© Decide on specific routines and activities
within which to embed interventions
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©Matching of Priority Learning Objectives
with Gen Ed Curriculum Objectives

©Matching of PrioritY Learning Objectives
with Teaching Strategies

©Development of Planning Matrix
£Ob'ec ives x Activity x Teaching
trategy) with PreK Partner Teacher
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ntervention Planning: Benefits of Matm
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* Identifies daily schedule & routines

» ldentifies teaching opgporiunities

» Supports selection of appropriate teaching sirategies

» Planning Matrices are indexed o prionty IEP objectives
so PreK teacher, school-based special educator, SLPs,
and parents and administrators can see the link
between daily schedule, daiy routines and priority IEP
objectives

» INCIDENTAL and DIRECT instruction opportunities can be
identified

= Appropriate strategies and opportunity for instruction
Inked with opportunities
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Make sure that
expectations for
the PreK teacher's
embedding of
instruction are
reasonable and
realistic......

provide supports as
necessary

EMBEDDED INTERVENTION

Weaving Teaching
and Intervention info
Routine Activities

Embedded Instruction 7

© Focuses on a child's daily routines or activities
ike snack, playtime, circle time, dramatic
play as a contex! for leaming and
OPPORTUNITY for EMBEDDING

o Teachers give children opportunities 1o
practice targeted IEP or IFSP goals or
aclivities during these day routines or
aclivities instead of creating special
nstructional time.
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Daily Routines and Activities Provide

Opportunities for Learning for Young Childrer

Play time! Bocks Reading! Singing songs!  Eating!

dramahic pioy. Raoging clone o  Paricipoing In Brackias, noce

oulsice ploy, Leing recd 10 OrouD SONGs o hunch or dirner

monpulctives, ot Indvidualyor n fingempiays

malends GrouDs

Resting! Taking care of Transitioning! Others?? Ao

NCDOING, oneself! Coming ¢ Marg ofher

seping. Bathroom, SChoo ond gorg  roulines or Saily

spending quiet wahing, gelSng  home, changing  actvites ™ot

9 Gone dresed oCTviteds during OCCuDy the Fma
the day of chidren you

know?
~ " — o~ o coard”
w does a "routines-based

i

o
approach help young children learn?

1. Children learn best when they're interested
and molivated.

2. Children learn best when cpportunities to
feam and practice skilfs occur throughout
the day, instead of just during one pericd of
time.

3. It's difficult for busy early chidhood
teachers to take time out of the classoom
schedule to provide special instruction te
mee! children's leaming needs.

How do EC Parfner Teacher and |

use “Routines-Based” Approach?

© Find good times o help children learn about
and practice new skills or behaviors. Good

times are times when children usually use
certain skills. For example,

OTaking turns during a board game

oUsing names of objects when playing in
the housekeeping area

ORequesting items during c meal
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IS

lelairalalal s
A 4 |

© Know what children are interested in, what
gets their attention or what motivates them
©Favorite acfivities...going down the
slide, being read to, playing with blocks
oFavorite foods...apple juice, graham
crackers, pzza
OFavorite people...Ms. Susan, friend
Tommy, next door neighicor Mr. Gray.

9 ELOs can be another way to easily
monitor an adult's implementation of an
intervention strategy.

© Using ELOs (Hern et al., 2000) allows adults
tc embed child-fecused intervention
strategies in a chid's daly routine or
schedule.
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Learning Objectives and Teaching

Strategies

©Matching of Priority Learning Objectives
with Gen Ed Curriculum Objectives

©Matching of Priority Learning Objectives
with Teaching Strategies

©Development of Planning Matrix
£Ob'ec ives x Activity x Teachin
trategy) with ECE Partner Teacher
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Benefits of Matrix Model in Curriculum
Planning

~ |dentifies daly schedules & routines

~ Identifies teaching opportunities

~ Suppeorts selection of appropriate teaching
strategies

» Planning Matrices are indexed to pricrity IEP
objectives ECE teacher, parents and administrators
can see the link between daly schedule, daily
routines and priority IEP objectives

» INCIDENTAL and DIRECT instruction opportunities
can be identified

» Appropriate strategies and opportunity for
instruction linked with opportunities

Step 5: |dentify Appropriate
feaching Strategy

O dentity specilic evicence-based teaching
strategy to use to cddress IEP objective (e.g.. time
delay, system of least prompt, etc,)

o Identify ways of "setting up" lecrming opportunities
within daly routines [e.g.. plocing object out of
reach, use unexpected events, nocequate
portions, etc,)

o dentify o noturaly-cccuring consequence(s) that
will reworc the desired behovior

DEC's RPs for ChilglfQeiised

ogents of chenge fo

o Adults use systemotic promote and
procedures within and occelerate leaming,
QCress environmeants, and that learning
activites, and routings should be viewed in
to promete chidren's different phoses thot
learning and require cifleran! types
parficipation. of prochices. Phases

are: (o) ocquisition: [b)
fuency; (¢)
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More on RPs..

o Proctices are ysed that
ore volidated.
normalized, uselul
QCroess envronmeants,
respectiul, and not
sigmatzing of the
chid ond fomily ond
that cre sensitive 1o
culturgl and linguishic
5005,

I ‘

o Consequences lor

children's behavior are
structured to increose
the complexity ond
duraticn of chidren's
play, engagement,
approprate behovior
ond learning by using
differentiol
ranforcement,
respanse shaping, high-
probobiity procedures,
and corespendence
raining.

Still more RPs..

o Systemctic naturdistic
teaching procedures
such as medels,
axpansions, ncidental
teaching, mand-model
procedure, and
naturalstic time delay
are used 1o promote
agcquisition and use of
communication and
secial skiks

[0}

© Peer-mediated

sirategies are used 10
premete socicl and
communicative
behavior,

Prompting and
prompt-facing
procedures [e.g.
mocdeing. greducted
guidance, incregsing
ossstance, tme deloy)
cre used to ensure
ccquisition and use of
communicative, sell-
care, cognitive, and
social skils

Step 6: |dentify Progress

Monitoring Strategy(ies)

o dentily ¢ data colection sirategy related to the

expected behavior/skil

o Make sure that data colection strotegy will vield

usefd information

9 Make sure that data colection strotegy s realstic
for the Frek teacher, in o classroom setting

© Make sure that the PreX teacher has ol of the
matercls needed (e.q., timeag clipbocrd, iFad,

etc.)
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More on Monitoring and
Evaluating Child Progress

Genorst Tooh for Monitorng Onilg Progress

# New levary Fusies Bhavi e Ngepmr § i Sleed & = Brreed Acsamsarmm e Toseds
CALERSS IS O CLASAESLO0R 00 T Cod s

Thime Sampling

OGN COMMLTING  ~ PG (EACY TUie Saanpding
Indudes axamade form, tlenk form, ratiral o fr s e Inor xTve T
meod Comectra Ym Sre s Too!

e sl Ramding

* Karas iroeae o b Bt Bhavior Spgort - Whole and Partd inorwd ecord %
Trsafussbes bibard Form ared eworn v
BAERA P D A o ol M i sl D | e
BRSPS e BCora o Sem
KIP0S Whole bnegresl Record ing Cxpmply
BARHS W hole inte sl Becood i P

FIOGUOACY Count/Seent Couwnt

r Spuocidd Cormectes Cwent Rocordng
L e L e e L L L R N Ll
MU SO00eTTE_§ 0l BeLorihng

AArmitAarina S4;
Monitoring St

Acquisition

Chllds Namae: Jesaca S

Cbasevation: During play actiity [waner table, art, fousekeazing)
SRIW Betavior: MNasce sl use ASL 307 and spoech 0 regued Nerms,

Lowei Child communicates w poer wa ASL 50N and speech app
Level 2 Child commumicetes w poer v ASL and wocalostiom

Loved 3 Chid communicatiens w poee usng ASL after teacher ASL prompt
Leved & Child secenes mam fom peer wio use of ASL J speech

Dave STASF LEVEL OF PERFORMANCE
ImTiaL

Coding of Promp

Child's Name: _ Stpyves
L.
Sikdll/Behavior: Steven will hold 4 * brush(1/2" diameter)
and create § * stroke on paper or other art materials.
PA - Hand (M) / ERow [E] Teacher/peer suppiet
M - Peer o teacher madeling
V= Vertal prompt - peer/ teacher
1= Independent - No assistance
* MO - Indepengent with modified Brush / mensll

DAYE STAFF LEVEL OF ABSISTANCE
INITEAL
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me Sampling

Chisg's Name: Nilio
Dehavior! Skill: OUT OF SEAT (OFF TASK)

DAaTs PIRLITES |
TIME OF DAY/ INTERYAL: L0:00-10:30AM © 4 minute ntervak
ACTIVITY: GROWLP ART

10:00-10:04 L10:04-10-00 10:08-10:32 10:12-10:16 10:18-10:30 TOTAL

70

o ’ NN Hilalalallals
ep /. engage in Ongoing

acning

In order to fransfer teaching strategy to PreK
feacher:

9Design an Implementation Checklist that
provides specific descriptions of the
procedural compenents of the chila-
focused intervention strategy

oUse Implementation Checklist 1o help the
PreK teacher learmn to use the intervention
strategy, with fidelity

71

The importance of follow

+thhr e la
nrougn......

OoThe success of consultation

depends on the follow through
of the partner.

OWilkinson (2006) argues that the
“consult and hope' sfrafegx is
ineffective in terms of ensuring
intervention integrity.
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....... by providing
support BETWEEN
visits

Itinerant professionals need tools to help
the adults they work with implement
child-focused interventions BETWEEN
itinerant visits:

2 Implementation checklists
© Goal attainment scaling

9 ELO matrices

o Self monitoring strategies

Provides a written sequence of steps
or procedural components of a
specific child-focused intervention
strategy.

Can serve as a reminder to adults of
the important steps in an
intervention strategy that will help
adults implement interventions with
fidelity.

73

74

75




Features of Effective Checklists

© Qutlines critical procedural
components of an intervention
strategy (e.g., gaining child’s interest/
attention before prompting a
response)

OUses language that is easy to
understand (e.g. Substitutions for
“successive approximations"e;
“Contingent upon"?)

Steps in Using an

Implementation Checklist

Review the checklist with the user,
making sure he or she understands
all of the terms and language.

Ask the user to observe you
engaged in the intervention
strategy, checking off the
procedural components as he or
she observes them. Repeat until
the user can correctly identify the
components.

Steps....... contfinued

Allow the user to give you
erformance feedback based on
is or her use of the checklist.

Switch roles—let the user try the

intervention strategy with you

providing performance feedback
using the checklist.

Discuss the performance

feedback and repeat the process

until both of you feel confident in
the user’'s ability to implement the
intervention strategy.




© |ldentily ways tc document the teacher's
use of the strategy, with fidelty

9 Make sure menitoring method & realistic
ond reasonable for the teacher

o Make sure menitoring method will yield
useful informaticn

| ~ F

—

i~y the L1/ Oee

L‘V/C]‘n\/\_/ | 4 = S‘ubvk/:'b I
-

oJust as we need to verify that children
achieve |EP objectives, we need to
verify that consultants and consultees
(or partners) have achieved their
objectives through the process of
consultation.
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General vs. Specific Outcomes

General... Specific...

“Increase © Provide partner with
opportunities for at least two
partner fo practice  opportunities to
communication initiate interactions
skills. with her peers

during snack time.

General vs. Specific Outcomes

AL o

for Itinerant Consultation

General... Specific...

o Help Riey to © During center time,
remain engaged help Riley play with
with toys and a specific toy or
materials. material for at least

3 minutes.

General vs. Specific Outcomes

N LN

[(“-r ilaT=lzalals 'alaly Trytirsn
1L JI] I | \ - |

Al

L ST

General... Specific...

“Increase Jenni's o Jenni will identify four
knowledge in characteristics of
regards to working children with Down
with a child who syndrome and

has special needs. describe how those

characteristics offect
leaming.
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General vs. Specific Ou

fAr 14 X

e i i e
[Or ifneran

o

General...

“Enhance Pat’s
ability to provide
individualized
instruction to the
child with special
needs.

alaly
N

TComes
N o0

Sfatilala
./

Specific...

© Pat will corectly use
a system of
backward chaining
to help Jeremy put
on his coat twice a
day—once at recess

and once when it's
time to go home.

General v

for Hine -

I 1
General...
o Improve the quarty
of Parker's learning
environment.

s. Specific Outcol

mac
—

N
J

ITrYyTirmnN
\J

Specific...

© Tanisha and Erin (ECE
teachers) will increase the
number of materiak (e.g.,
blocks of different sizes,
shapes, and colors, $igns,
cars, and 1oy people) in
the block area in crder to
expand opportunities for
learning for Parker and
the other children in the
classroom.

Conduct ongong
menitoring of chid's
progress in attainng
IEP objective
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(Lee, Paimer, & Wenhmeyer, 2009

4

Cl A A -4 -
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o Three basic steps:

© Goal setting: identify target or behavior
that one wants to achieve

© Self monitoring: actively self-observes and
seli-records behavior

o Self evaluation: reflecting on data
reccrded and modifying plan if needed.

Can help adults develop new habits and
faciktate transfer of training

Monitoring Chart

- ———
Example of Self

Morcay | Tuesday | Wedresday | Thurscay | Friday

toitimesl VvV |vVV vy o |V
used positive
reinforcemen
twith Justin

axrng

Commen's Gave ).3 | Gave ). 2 | No Found 3 Cemers
“High 53" | “thumbs | cpportentty | times to cut short
for w'— to positevely | reinforce today
sharing missed 2 | reinforce @ | Justin
with other gerting
others opps easier

Judging the Success of
Consultation

© Did the consultation session go as planned?

©What does the data tell us (reflection) ?

© How was the learning environment changed ?
What effect did it have on the child's learning?

© Did the consultee acquire the knowledge and/or
skills that were targeted for the session? How do
you know?

©Was the consultee satisfied with the outcome of
the session re: knowledge/skill gains? How do
you know?
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Following up .

Corwvrerts

-walmnmwmbmmmnmmmmum
of 00M. E 1as Do 900w Now 15 use LIMITED ACCESS and TIME DELAY in creaong apponuniies ' T
OMTUNCIte W peers £ uds 30m 10 304706 ACOVINE G 0OPOTS e Ceaed
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* Bagan dacusson of Ty pre-X kil D rox corpliets La® LEA Kgaree skl chackie S her 1 compiete

Cune of Neat Coaching Session 2409

Fotun of taxt seasion: LEA K5uren sl checuial foaack on use of DROOAA - moniarvg
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Implication

If professicnals who function in
an itinerant role can find ways
o support adult pariners' use
of child-focused intervention T L
strategies during their S
absence, then they and ther
pariners can make informed
decisions conceming the
efficacy of these strategies.
These strategies help to ensure
the fidelity of reatment that is
critically needed in the field.
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reut-e Output— Short lerm | Long Yerm | Long Term
Objectives | Objectives | Outcomes

Coacthing Teacher wil Justnwi wtnwil Justn's
ond folow up | become s'op engoge in | longuope
focls to help | proficent at | rurning mearirgul | ond
feocher leam | using positive | oway fom | learring cognitive
fo use reinforcemen | the feccher | activities in | skiis wil
positve 1 strotegies o the Improve
reinforcemen | support chkxsroom
1 sirctegies wstn's

succassinthe

ckxsrcom
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© Consultation has been found to be effective
at helping other adulis help children
improve academic performance and
developmental progress

© However, the effects of consultation are
enhanced when ifinerant professionals
provide pariners with tools to use BETWEEN
itinerant visits.

o A variety of self-monitoring sirategies can be
useful in helping adults implement
interventions with fidelity and efficiency.

ANAi—~Hiry m
MICNIgan...

ahead of the curve
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8 Stages of Consultation

Gaining Entry
Building the Relationship
Gathering Information

L e

Setting Goals
Selecting Strategies
Implementing the Plan
Evaluating the Plan
Summary Conference

Buysse & Wesley (2005)

N O A

| ‘
l }

rogression of Consultation Partnership

O

|
Progression of
Consultation Partnership

ntro

CA Intro

100

101

102




[
L ‘

—

Progression to Partnership

Successful consultation results in
a professional partnership that
affirms the competence and
autonomy of both partners. The
partnership also can develop
into a personal relationship that
is based upon mutual respect

and good wiill.
103
___&n
Components of Effective IECSE
Consultation Service Model
104

Critical Components of Consultation

Related components of consultation

A. Problem-Solving
B. Professional Support
C. Social Influence

(Buysse & Wesley, 2005
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Problem Solving

Professional ' Saocial Influence

Supp‘ ‘

I |

Summary: Examples of Consultation Support

Level 1

© Providing information on how IEP objectives can be
prioritized with respect to factors that may be related
fo child progress via MEPI Mode!

o Pricritizing IEP objectives with respect to niensity of
intervention via MEPI Model

o Addressing IEP objectives n typical pre-K activities via
MATRIX planning tco

o Linking IEP cbjectives with typical pre-K activities and
general education learning cbjectives via MATRIX
planning tool

o Using monitoring forms to assess chid progress on IEP
objectives
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Summary: Examples of Consultation Support

level 2

© Providing basic infermation on disability conditions

© Providing basic infermation on implications of disability
on chid development

© Providing infermation on special education teaching
strategies

© Demonstrating/modeing special education teaching
sirategies that are linked to specific IEP objectives

@ Providing infermation on the process of screening and
assessment and eligibility for SPED services in Part C and
Part B 619 pregrams

© Providing information on the precess for determination

o
©
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Level 3

© Providing resources that can inform and support
professional competence of ECE partners

© Providing resources that can inferm and support
formal educaticn cbjectives of ECE partners

o Rescurces: web links, videos, arlicles, modeling,
digital photes, LEA website, e-mail list serve, iPod
apps, cell phene images, links to state certification/
licensing information, celiege and university teacher
preparation programs, prefessional development/
advocacy groups e.g. CEC-DEC, NAEYC, etc.

“"More is Better”

A consultative itinerant model can increase
the ability of ECE teachers and parents to
provide specialized services to young
children with disabilities throughout the
day and across the week when the
itinerant ECSE professional is not present.
This expands opportunity for teaching,
learning AND practice of skills

What about challenges?

0 A consultative approach to itinerant
service delivery isn't easy (but many
things that are worthwhile aren't easy!)

©What are some of the challenges in
adopting CONSULTATION practices
that you can think of ¢

o How might these challenges be
addressed ¢
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Qutcomes of Consultation

* Improved comfort level of other
adulfs
* Early chilcdhood teachers may feel less
isolated and in greater contrel of
classoom and instruction after working
with consultant

Qutcomes of Consultation

- Increased skills or knowledge of parents
and other teachers

« ECE teachers have a "bigger toc! box"™ to use
when dealing with challenging situations.

* The parent understands why children act the
way they do and changes the way she
interacts with the child

« ECE teachers are able to provide IEP-based
instruction BETWEEN itnerant visits,

 Parents can better engage in preblem-solving
fo address difficult issues

Outcomes..... continued

» Children's enhanced developmental

SUCCess:

+ Chilkdren are better able to participate in
routine activities throughout the day.

+ Chikdren's interactions with others [adulis
and peers) are improved.

+ Chilkdren have the consistent support they
need to access the general or regular
education curriculum
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Outcomes of Consultation

~ Changes in chid's

environment

* The child's
classrcomiis
rearanged fo
promote active
exgloration and
interaction

* Materials and
expeciations may
te modified in
accord with
children’s skills

115

QOutcomes of Consultation

~ Improvements in

service delivery

systems

* The child's Speech
Pathology
schedule is
modified so the
child con be
observed by the
SLP in an informal,
play-based
activity.
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PIECES: Performance Indicators for
tinerant Early Childhood Educatior
Specialists

ODesigned for 2 primary purposes:

O Provide SUPERVISORS with tool to support
high quality ltinerant ECSE service delivery
and guide professional development

O Provide ltinerant ECSE teachers with tcol to
enhance reflective practice and guide
professional development

© Develcped by a team of ECSE supervisors,
Itinerant ECSE teachers, and Higher
Education faculty
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Parts of the

A

o Part A: Requisite knewledge and skills
related to ECSE service delivery

o Part 8: Communication skills and
specialzed knowledge related to
coaching and information sharing in order
to develep family, professional, and
community relationships that support
leaming in the pre-K LRE

© Part C: Specialized knowledge to
coordinate and laciitate integrated
service delivery (‘embedded instruction’)
o support learning in the LRE

9 Each Part is organized
arcund specific
performance
indicators that have
been described with
the use of observable
examples

D bt e $ /[ g o o x a2 es A s
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and Ski

© Each indicator is described using a
centinuum of rubrics: Basic, Proficient or
Distinguished

© A 2-page checklist provides an easy-1o-
read overview of the Itinerant ECSE
teacher's performance in each of the 3
major parts and subsections of PIECES
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Part A:

Knowledge of the

organizational
contex! of the

child's

envronment
Abiity to design

and implement

chilg-fecused
interventions

121
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Ability to build a ccliaborative team

Ll

Ability to establish ond implement a

plan for regular communication ameng
team members

3. Demeoenstirates apprepriate use of

specific interpersonal communication
skills to establish engoing relationships

with families and providers.

122
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3. Helps others
develcp skills ond
use strategies via
a ceaching
model.

4.  Provides
information 1o
support child's
success in the
community-
based program.
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Ceordinates and
moniters service
delivery.

Designs and
implements
professional
develcpment
(PD) activities.

Gaging the Success of Systems
Change at the Local Level:

A Monitoring Model with
Accompanying Rubrics
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Itinerant Early Childhood
Special Education Services

127

Project DIRECT Web Site

http://www.utoledo.edu/education/direct/
Web Site Includes:

« Training Modules related to Itinerant ECSE Services
« Articles and Links to Resources

« Professional Development Tool (P.LE.C.E.S.)

« Information re: Training Sessions
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Contact Information:

Laurie Dinnebeil, Ph.D. - laurie.dinnebeil@utoledo.edu
Bill McInerney, Ph.D. — william.mcinernev@utoledo.edu
Lyn Hale, Ph.D. - lyn.hale@utoledo.edu

Judith Herb College of Education, Health Science, and
Human Service - MS 934

The University of Toledo

2801 W. Bancroft St.,

Toledo, OH 43606
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