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The RtI Framework

Tier IV
Specialized
Learning

Ti III I t iTier III  Intensive
Needs‐Based Learning

Tier II  Strategic
Needs‐Based Learning

Tier I  Core
Standards‐Based Learning

Two purposes of RtI

To improve the educational outcome for each and every 
child through a multi-tiered, data driven process that 
utilizes a problem-solving method.

To establish a process to assist in the identification ofTo establish a process to assist in the identification of 
students with specific learning disabilities.

For RtI to be successful, both processes
need to be implemented with fidelity.
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Fidelity of ImplementationFidelity of Implementation

FidelityFidelity is the delivery of a program, is the delivery of a program, 
intervention or system as it is intendedintervention or system as it is intendedintervention or system as it is intended intervention or system as it is intended 
with accuracy and consistency.   with accuracy and consistency.   

4

THE IMPLEMENTATION DIP…. 

THE POSSIBILITY CURVE..

Fullan--1990
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Leaders find other leaders.

If fidelity of implementation is paramount 
to RtI’s success, then variability in the 
process is the factor that can destroy itprocess is the factor that can destroy it.

What is a policy?

A policy is a definite course or method of 
action selected from alternatives to guide 
and determine present and future 
decisionsdecisions.

Policies set direction in an organization, to 
put objectives, goals and philosophies into 
play in pursuit of the vision.
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What is a process?

A process is created in response to a 
policy. It is a method or operation 
whereby a result or effect is produced.

A total redesign process allows the 
stakeholders and the process an 
opportunity to learn over time.

What are procedures?

Procedures are the set of instructions that 
outline the steps for consistently 
performing a task in order to accomplishperforming a task in order to accomplish 
an end result.

Benefits of Written Procedures

• Quick and simple access to RtI forms
• Decreased need for staff training
• Decreased amount of errors during each 

i l t ti timplementation stage
• Transfer of knowledge by staff members 

into the following school year
• Growth and assimilation of the process 

throughout each school and school district



1/27/2012

5

RtI procedures are written for:

Building administrators and school staff 

Special education department staff 

Auditors/monitors 

The Design of an RtI Framework 
Has 3 Essential Components

• Design a delivery system with multiple tiers of 
interventions.

bli h i d /d• Establish an integrated assessment/data 
collection system to inform decisions at each 
tier.

• Utilize a problem solving method. 
Batsche et al, 2006

The RtI Framework

Tier IV
Specialized
Learning

Ti III I t iTier III  Intensive
Needs‐Based Learning

Tier II  Strategic
Needs‐Based Learning

Tier I  Core
Standards‐Based Learning
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Establish an integrated 
assessment/data collection system

Identify academic and behavioral strengths and 
needs of all students

Monitor students’ progress during the yearMonitor students  progress during the year 

Make informed decisions to meet the critical 
learning needs of individual students

Evaluate overall effectiveness of instructional 
program to determine if all students achieved 
grade-level standards 

Benchmark/Screening AssessmentsBenchmark/Screening Assessments

Used to assess academic and Used to assess academic and 
behavioral strengths and needs ofbehavioral strengths and needs ofbehavioral strengths and needs of behavioral strengths and needs of 
all studentsall students
Local norm is derived from Local norm is derived from 
benchmark databenchmark data

Progress monitoringProgress monitoring

Brief measures that are used toBrief measures that are used to
continuously assesscontinuously assesscontinuously assess continuously assess 

-- students’ academic and/or students’ academic and/or 
behavioral performancebehavioral performance

-- the effectiveness of instructionthe effectiveness of instruction
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Diagnostic AssessmentsDiagnostic Assessments

In depth assessments that are In depth assessments that are 
administered to students who are administered to students who are 
considered to be atconsidered to be at--risk in order risk in order 
to identify the specific area of to identify the specific area of 
weaknessweakness

OutcomeOutcome--based Assessmentsbased Assessments

Provide summative data on broad Provide summative data on broad 
abilities and is closely related to abilities and is closely related to 
expected gradeexpected grade--level content level content 
standardsstandards

Looks at student performanceLooks at student performance--what what 
they can actually do after they are they can actually do after they are 
taughttaught

Purposes for Assessment
Identify academic and behavioral strengths and 
needs of all students

Monitor students’ progress during the year 

Make informed decisions to meet the critical 
learning needs of individual students

Evaluate overall effectiveness of instructional 
program to determine if all students achieved 
grade-level standards 
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Comprehensive Assessment Plan

Assessment Category Assessment Schedule Students Assessed Assessment Tools

Benchmark/Screening September, January
and May

ELL students are screened 1x
per year

All Students DIBELS K-6 
DRA K-6
MLPP K-2
ELPA screener

Progress Monitoring Determined by level of 
intervention

All Students/  
Selected Students

Running Records
Classroom based 
assessments
DIBELS
AIMSweb Math

Diagnostic As Needed Selected Students Selection based on area 
of need

Outcome Quarterly-annual All Students

ELL students

MEAP (Gr. 3-6)
Math quarterly
assessments
ELA end of unit tests
ELPA

The Problem‐Solving Method

Define the 
problem

Analyze the 
Evaluate the plan

cause

Develop the plan
Implement and 
monitor the plan

Evaluate the plan

Implementation of an RtI
Framework

An RtI procedures manual contains:

• A school/district level RtI plan
• A comprehensive assessment plan
• Definition of terms
• Documentation
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Important Features of 
Procedures

1. Procedures are written in active voice.

The classroom teacher will submit a 
Request for Support form to the building 
administrator.

The Developmental Reading Assessment 
(DRA) is administered to each first grade 
student by the classroom teacher.

2. Procedures are specific.

The fidelity checklist is the responsibility
of the building administrator.
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3. Procedures tell what and how to do a 
task.

A member of the RtI assessment team 
monitors the student’s progress 2x per 
month.

4.  Procedures include materials and  
resources as well as time frame.

The general education classroom teacher 
brings the student’s classroom-based 
assessment data, MEAP scores, 
attendance records, discipline logs, 
progress reports/current grades and 
student work samples to the follow-up 
Student Support Team (SST) meeting.

5.  Procedures include documentation       
requirements.

The classroom teacher completes the   
Teacher Recommendation for Tier IB 
Support form and submits it to the 
building administrator. (See Appendix A:1)
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The school psychologist brings the Consent 
for a General Education Diagnostic 
Assessment form to the follow up StudentAssessment form to the follow-up Student 
Support Team (SST) meeting.             
(See Appendix A:15)

6. Procedures are written at a reading 
level that can be easily understood.

The SST building leader gives a copy of  
the SST Intervention Plan to the 
District RtI Coordinator.

7.  Procedures are not to be confused with 
guidelines.

Members of the team will use the RtI data to 
determine if the student has a specific learning 
disability.disability.

If the Student Support Team (SST) recommends 
that the student receive a special education 
evaluation, the school psychologist schedules a 
Review of Existing Evaluation Data (REED) 
meeting at the conclusion of the SST meeting.
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Flowcharts are not procedures

Case Study, Toby
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Compliance

• Always use research-based instruction
• Implement instruction/interventions with 

fidelity
I f t f t d t’• Inform parents of student’s progress

• Never deny a student access to the 
general education curriculum

• Do not delay or deny a parent request for 
a special education evaluation

Simple Integrated Approach

“Simple can be harder than complex. You have 
to work hard to get your thinking clean to 
make it simple But it’s worth it in the endmake it simple. But it s worth it in the end 
because once you get there, you can move 
mountains.”   ‐Steve Jobs, 1998
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General Education

What are the Basic Skills?

The National Reading Panel (NRP, 2000) 
identified 5 essential components of early 
literacy instruction

Phonemic Awareness

Phonics

Vocabulary

Reading Fluency

Comprehension

Phonemic Awareness:

The ability to hear, identify and manipulate the 
individual sounds ‐phonemes‐ in spoken 
words.

Phonics:

The ability to recognize the relationship 
between the letters (graphemes) of written 
language and the individual sounds 
(phonemes) of spoken language.
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Fluency:

The ability to read accurately, quickly, and with 
appropriate intonation and expression.

Reading Comprehension:

“Intentional thinking during which meaning is 
constructed through interactions between text and 
reader.”                   Harris and Hodges 1995

Vocabulary:

The words a person knows. Speaking, listening, reading 
and writing vocabulary are learned using different 
instructional strategies.

How can general education integrate with 
other education departments?

The WHAT of learning-multiple means of 
representation

Th HOW f l i lti l fThe HOW of learning-multiple means of 
action and expression

The WHY of learning-multiple means of 
engagement
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How can the remedial education 
d t t i t t ith thdepartment integrate with the         
general education department?

How can the English Language Learners 
department integrate with the            
general education department?general education department?

How can the preschool education 
department integrate with the general 

education department?
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“The root of reading is language and speech.”

Overcoming Dyslexia, Shaywitz, 

Phonological Awareness

• Broad term that includes phonemic 
awareness

• In addition to phonemes, phonological 
awareness activities can involve work with 
rhymes, words, syllables, and onsets and 
rimes.

Phonemic Awareness and 
Phonemes

Phonemic Awareness: 

The ability to hear, identify, and manipulate the 
individual sounds – phonemes – in spokenindividual sounds  phonemes  in spoken 
words.

Phoneme:

The smallest part of spoken language that 
makes a difference in the meaning of words.
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Stages of Phonological Awareness 
Development

• Recognition that sentences are made up of words.

• Recognition that words can rhyme.

• Recognition that words can be broken down into syllables.

• Recognition that words can be broken down into onsets and 
hrhymes.

• Recognition that words can begin with the same sound.

• Recognition that words can end with the same sound.

• Recognition that words can have the same medial sound.

• Recognition that words can be broken down into individual 
phonemes.

Different Linguistic Units

Sentences: The sun shone brightly.

Word: sun

Syllables:  sun,  sun‐shine,  sun‐ny

Onset‐rime:  s‐un,  s‐unshine,  s‐unny

Phoneme:  s‐u‐n,  s‐u‐n‐sh‐i‐ne,  s‐u‐nn‐y

reading.urogen.edu

The Progression of Phonemic 
Awareness Skills

Isolation
Identify
Categorization
BlendingBlending
Segmentation
Deletion 
Addition
Substitution
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How can the special education department 
integrate with the               

general education department?general education department?

Changing Roles

School psychologist
Resource program teacher
Speech and language pathologist

Curriculum Plan

• Curriculum is WHAT you teach.
• Instruction is HOW you teach it.y
• Assessment determines if the student 

has achieved it.
• Evaluation/response is “What do you 

do if the student hasn’t achieved it?”
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WJIII Test of Cognitive Abilities

7 Broad CHC Abilities/Processes

Woodcock-Johnson III: Reports, Recommendations, and Strategies

Long‐Term Retrieval  (Glr)

The ability to store and retrieve 
information through association.

Short-Term Memory (Gsm)

The ability to hold information for a 
limited duration with immediate 
awareness and use it within a few 
seconds.

Influenced by attention
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Processing Speed (Gs)

The ability to perform simple 
cognitive tasks with automaticity 
(rapidly and with little thinking)

Influenced by attention

Auditory Processing (Ga)

The ability to analyze, synthesize and 
discriminate auditory stimuli.

Visual Processing (Gv)

The ability to perceive, analyze and 
think with visual patterns, spatial 
orientation and configurations.
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Comprehension-Knowledge (Gc)

The ability to acquire and store knowledge
from one’s experiences, communicate one’s
knowledge through expressive vocabulary
and reason with previously learned 
procedures in order to transfer knowledge

Described as crystallized intelligence

Fluid Reasoning (Gf)

Ability to use inductive and deductive 
reasoning to form concepts, generate 
and apply rules to solve novel 
problems.

Described as fluid intelligence

R340.1745 of MARSE
Services for students with speech and 

language impairment
All of the following provisions are specific requirements for 

speech and language services:
(a) The speech and language services provided by the(a) The speech and language services provided by the 

authorized provider of speech and language services 
shall be based on the needs of a student with a 
disability as determined by the individualized education 
program team after reviewing a diagnostic report 
provided by an authorized provider of speech and 
language services.

(b) , (c), (d)
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Section 300.34(c)(15) of     
IDEA 2004

Speech‐language pathology services include:
• Identification of children with speech and language 

impairments;
• Diagnosis and appraisal of specific speech or language 

impairments;impairments;
• Referral for medical or other professional attention 

necessary for the habilitation of speech or language 
impairments;

• Provision of speech and language services for the 
habilitation or prevention of communicative impairments; 
and

• Counseling and guidance of parents, children and 
teachers regarding speech and language.

Speech differences
Speech delays
S h di dSpeech disorders

The Source for RtI, Linguisystems

Why would you try to correct the way a 
preschool student articulates sounds when 
he has not been taught  to distinguish 
sounds?
Early phonemic awareness skills should be 
learned first before speech therapy is 
initiated.
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What is Language?

Language is a set of symbols. 
These symbols represent concepts 

that can be combined or 
d t trearranged to generate new 

complex meanings. Language is 
the understanding and the 

expression of our thoughts, ideas 
and feelings through the 

modalities of listening, speaking, 
reading and writing.

Language serves two primary 
functions

It enables human beings to communicate.

It enables human beings to think.

Two types of Thinking

Critical Thinking‐the ability to think logically, to 
formulate and analyze concepts, to solve 
problems, to form and support judgments, to 
understand cause and effect, draw inferencesunderstand cause and effect, draw inferences 
and use reasoning.

Creative Thinking‐the ability to use one’s 
imagination in order to invent, generate ideas, 
solve problems, predict and elaborate.
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What is Communication?

Communication is the exchange of information, ideas 
and feelings between people. People exchange 
information in many ways‐through different facial 
expressions, body language, gestures, oral language, 
reading and writing.

In order for effective communication to take place, 
people must agree on the meaning of the symbols 
(words).

When communication occurs, a person sends a 
message and another person receives it.

Language Development consists of 
two systems

Receptive language-the ability to receive 
the message through the modalities of 
listening and reading and assign meaninglistening and reading and assign meaning 
to it. This is semantic knowledge.
Expressive language-the ability to use  
semantic knowledge through the 
modalities of speaking and writing. 

Language is governed by

• Semantics‐the ability to comprehend the message and assign meaning to 
it.

• Syntax‐the ability to understand the grammatical rules governing correct 
word order.

• Morphology‐the ability to understand the rules that govern word 
agreement.

• Pragmatics‐the ability to express utterances in appropriate situations.

• Phonology‐the ability to express utterances with correct sound 
production.
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Vocabulary

Vocabulary development is an example of 
semantic knowledge.

Vocabulary is WORD POWER.

Four types of Vocabulary

Listening
Speaking/Oral 
Reading
Writing

Vocabulary

How is vocabulary learned?y

How is vocabulary taught?
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Research about Vocabulary

• Kindergarten students’ vocabulary size is a predictor 
of comprehension in middle school. (Scarborough, 
1998)

• Students with poor vocabulary by third grade have 
declining text comprehension scores in fourth and 
fifth grade. (Chall, Jacobs and Baldwin, 1990)

• A single book reading improved significantly 
children’s expressive vocabulary. (Senechal and 
Cornell, 1993)

The National Reading Panel 
recommends that 

1. Vocabulary skills should be taught directly 
and indirectly.

2 S d h ld b i i i f2. Students should be given many repetitions of 
vocabulary words in a variety of situations.

3. Vocabulary should be taught in rich context.

4. Vocabulary should be taught through active 
learning.

General Education 
Recommendation
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School Psychologist 
Recommendation

Resource Program Teacher 
Recommendation

Speech and Language 
Pathologist Recommendation
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